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 President Obama and New York State Governor 
Cuomo have made references to the importance of 
the community college and announced initiatives 
to support community college growth and success 
(Cuomo, 2015; Stratford, 2015). 
 

 Part of President Obama’s 2020 plan includes a 
renewed and significant focus on community 
colleges to graduate more students (Jaschik, 2009) 
 

 Current analysis shows that, through 2018, jobs 
requiring an associate degree are projected to 
increase at double the rate of those jobs that 
require no college experience (Carnevale, Smith, & 
Strohl, 2010).  
 



 While community college enrollment in 2009 
was reported to be 7.1 million (NCES, 2011), 
Aud et al. (2010) reported that undergraduate 
enrollment at community colleges could 
increase to as high as 8.2 million by 2019.  
 

 The most recent figures from the American 
Association of Community Colleges show that 
community college enrollment totals 
approximately 7 million students across 
approximately 1,300 institutions in the United 
States (2015). 

 



 The community college is a primary 
educational provider for a wide range of 
students with an equally wide range of goals 
(Townsend & Twombly, 2007) 
 

 There is a misconception that community 
college students enter the institution with the 
goal of achieving an associate degree and 
transfer thereafter to a four year institution to 
achieve a bachelor’s degree (Bailey, Jenkins, & 
Leinbach, 2005c).  



 Community college students enter academia 
with a variety of goals that range from simply 
testing the academic waters to earning a two-
year degree (Hoachlander, Sikora, & Horn, 
2003) 
 

 Traditional measures of student success, both 
at two- and four-year campuses have primarily 
been based on institutional goals and outcomes 
rather than individual student goals and 
outcomes (Bailey et al., 2005c) 



 Most recently, whether or not a student 
transfers from a community college to a 
baccalaureate degree offering institution has 
been added as a metric of success by 
organizations such as Achieving the Dream, 
Complete College America, Community 
College Research Center, and Voluntary 
Framework of Accountability (Bailey, 2011; 
Horn & Radwin, 2012) 

 



 Bailey, Jenkins and Leinbach (2005) 
examined data from the Beginning 
Postsecondary Students (BPS) survey and 
found that students entering community 
college had both short- and long-term 
goals.  
 21% of the students in the 1996 cohort of the study, 

who enrolled in community college, indicated they 
did so to earn a degree or certificate.  

 36% indicated that their goal was to transfer to a 
four-year institution.  

 40% of students responded they had entered the 
community college for personal enrichment or job 
skills.  
 



 When examining the outcomes of these 
students, the authors found that of the students 
whose goal was to earn a degree or certificate:  
 36% had met their goal while 49% were no longer 

enrolled.  
 

 For students who indicated, at time of 
enrollment in the community college, that they 
were simply interested in personal enrichment: 
 36% actually went on to earn a degree or certificate.  

 

 These findings support the premise that 
student goals entering the community college 
are not only varied, but may also change over 
time.  



 Currently, decisions on state and federal 
funding to community colleges is based on 
degree attainment 
 Not every student is working toward degree 

attainment  

 Failure to do so should not constitute failure on the 
part of the institution or student (Bailey, T., Jenkins, 
& Leinbach, 2005).  

 Polinsky (2002) also claims that community 
college performance indicators should be 
driven more by student defined goal 
achievement, rather than the traditional 
metrics. 





 Research shows that a desire to succeed is a 
strong predictor of achievement, increases 
motivation to succeed, helps to develop a 
stronger sense of self-efficacy, and increases 
participation in opportunities that help to 
achieve the set goal (Bandura, 1997; Kao & 
Tienda, 2005; Schunk, Pintrich, & Meece, 2008; 
Wentzel, 1991) 



 Self-efficacy is defined as "people's judgments 
of their capabilities to organize and execute 
courses of action required to attain designated 
types of performances" (Bandura, 1997, p. 391).  
 

 Self-efficacy beliefs are a cornerstone for 
motivation and personal achievement. Bandura 
(1997) theorized that unless people believe that 
they have the ability to achieve their goals, they 
have little motivation to push forward during 
challenging times.  
 



 Bandura's (1997) self-efficacy concept is 
primarily based on that idea that "people's 
level of motivation, affective states, and actions 
are based more on what they believe than on 
what is objectively true" (p. 2).  
 

 Bandura argues that how people behave is 
more likely to be predicted by the self-beliefs 
about their abilities than by what they are 
actually capable of achieving. It is the 
perception of ability that helps individuals 
decide what to do with the talent they have. 



 Self-efficacy beliefs also govern how much 
effort people will apply on any task and how 
long they will stay committed when faced with 
challenges. As the level of self-efficacy 
increases, so does the amount of effort, 
persistence, and resilience (Pajares, 2002).  



 Self-efficacy beliefs also play a significant role in 
an individual's thought process and emotions.  
 High level of self-efficacy assists in creating feelings of 

tranquility in taking on new and challenging activities.  

 On the contrary, beliefs of low self-efficacy may lead to an 
individual believing that things are harder than they truly 
are, which in turn, creates a feeling of anxiety, stress, 
depression, and limited problem solving.  

 The result of these emotional impacts is a form of self-
fulfilling prophecy in which a person achieves what they 
believe they can accomplish (Bandura, 1997).  



 Graham and Weiner (1996) concluded that, 
particularly in education, self-efficacy has 
shown to be a more reliable and consistent 
predictor of behavioral outcomes than other 
motivational variables. 
  

 Pajares (1996), also found that high levels of 
perceived self-efficacy were regularly 
connected with persistence. 



 Self-efficacy levels do predict college 
adjustment  
 

 Self-efficacy levels do not increase over time, 
indicating that college experience does not 
necessarily result in higher confidence to 
achieve (Ramos-Sánchez & Nichols, 2007) 



 Self-efficacy had a direct and indirect 
relationship to academic performance and 
personal adjustment.  
 

 Self-efficacy is a significant predictor of 
academic performance and that academic 
expectations were directly related to academic 
performance.  
 

 Self-efficacy is related to the perceptions 
students had about their own abilities to adjust 
to college (Chemers et al., 2001) 





 Goals 

 Examples include:  

 Earn degree 

 Enrichment 

 Transfer  with degree 

 Transfer without degree 

 Job training 

 College experience 
 

 

 

 

 



 Self-Efficacy 

 College Self-Efficacy Inventory 

 Academic Confidence 

 Social Confidence 

 Incentives 

 Fears 

 
 

 

 

 

 





 Admissions 

 Orientation 

 Residential Programs 

 Registration 

 Advisement 
 

 



 Establish relationship with IR 

 What data needs to be collected? 

 How will the data be collected? 

 How will the data be used? 

 How will it be shared and with whom? 

 Are the support structures in place? 

 
 

 





 Comparison of community college regular 
admit students and students enrolled in 
Educational Opportunity Programs 
 

 Examination of the role student-defined goals 
play in persistence and retention 
 

 Examination of the role self-efficacy plays on 
achievement of student-defined goals 

 



 Analysis of archival data within SUNY System 
 EOP vs Non-EOP 

 Enrichment, Earn Degree, Transfer w/ & Transfer 
w/out 
 

 Self-efficacy levels of both populations 
 Relationship between self-efficacy and goal 

completion 
 

 Interviews of EOP achievers 
 Components leading to goal achievement 

 



 How do we capture and support 
student goals?  

 How do we encourage policy 
makers to expand metrics of 
community college success? 

  



Questions, Comments, 
Discussion 


